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I.  THE  NEW  SOCIAL  STUDIES  PROGRAM 

Rationale 

Alberta's  new  social  studies  curriculum  (Grades   I- 
XII)  is  premised  on  the  assumption  that  schools  must  help 
students  in  their  quest  for  a  defensible  system  of  values. 
Schools  have  long  been  concerned  with  the  attitudinal 
development  of  their  students;  however,  this  concern  has 
been  more  incidental   than  intentional,  more  implicit 
than  explicit.     Now,  as  our  society  becomes  more  and  more 
pluralistic,  schools  must  assume  the  explicit  responsibil- 
ity of  cooperating  with  the  home,  the  church,  and  other 
social  agencies  in  helping  students  to  formulate  a  clear, 
consistent  system  of  values. 

Free  choice  In  keeping  with  the  basic  tenets  of  democracy  (and 

of  values  with  optimism  about  the  nature  of  man  and  the  efficacy  of 

to  live  by  democratic  ideals),  the  new  social  studies  invites  free 

and  open  inquiry  into  individual  and  social  values.     Such 
inquiry  will  serve  the  humanistic1  goals  of  education  by 
offering  students  experience  in  living  and  not  just  prep- 
aration for  living.     By  actively  confronting  value  issues, 
students  will   come  to  know  the  ideas  and  feelings  of 
themselves,  their  peers,  and  the  adult  generation;  they 
will   deal  not  only  with  the  "what  is"  but  also  with  the 
"what  ought  to  be"  and  will  have  the  opportunity  to  make 
this  world  a  more  desirable  place  in  which  to  live. 

Attending  To  Affective  And  Cognitive  Objectives2 

A.        Tk<L  VctfvUng  Vhocza* 

Priority  on  Consistent  with  the  above  rationale,  the  objectives 

valuing  of  the  new  social  studies  place  high  priority  on  the  valuing 

process.     The  valuing  process  involves  three  basic  skills.3 


'Humanistic  education  strives   to  develop  the  full  human  potential   of  each 
child.     It  is  not  inconsistent  with  the  application  of  theistic  goals. 

2Please  note  that  the  objectives  which  follow  are  expressed  in  behavioral 
terms.     They  indicate  the  processes   in  which  students  should  engage  and,   in  a 
general  way,  identify  the  substantive  content  to  which  students'    behavior  should 
relate.      In  other  words,   the  objectives  include  both  processes   and  content. 

JL.    Raths,  et  al.,   Values  and  Teaching   (Columbus,  Ohio:     Charles 
E.   Merrill  &  Co.,   1966). 


Acting  upon 
values 


Affective 
and 

oogni tive 
aspects  of 
valuing 


Internal- 
izing a 
value  complex 


Students  in  the  Alberta  social  studies  should  demonstrate 
that  they  are: 

Choosing     -     1.   freely 

2.  from  alternatives 

3.  after  thoughtful  consideration  of  the 
consequences  of  each  alternative 

Prizing     -       4.   being  happy  with  the  choice 

5.  willing  to  affirm  the  choice  publicly 

Acting     -        6.   doing  something  with  the  choice 

7.   repeatedly,  in  some  pattern  of  life. 

Choosing,  prizing  and  acting  should  be  exercised  in  rela- 
tion to  value  issues  involving  the  dignity  of  man,  freedom, 
equality,  justice,  empathy,  loyalty  and  other  values. 

As  students  engage  in  the  valuing  process,  the  experience 
will  involve  both  emotional   reactions  and  intellectual  under- 
standings.    It  is  essential  to  distinguish  these  affective 
and  cognitive  capacities  and  to  direct  educational  effort 
along  both  dimensions.1* 

B.       Aj$j$ec£tv/£  Ob j natives 

To  choose,  prize  and  act  consistently  and  effectively, 
students  should  demonstrate  that  they  are: 

-  Aware  of  values,  willing  to  take  notice  of  values, 
and  giving  controlled  or  selected  attention  to 
values 

-  Responding  to  values  with  openness,  willingness  and 
satisfaction 

-  Accepting  values,  preferring  values  and  committing 
themselves  to  values 

-  Conceptualizing  their  own  values  and  organizing  a 
value  system 

-  Becoming  characterized  by  a  value  or  value  complex.5 

The  values  referred  to  above  should,  at  the  awareness 
and  response  levels,  include  a  wide  range  of  individual  and 


"Michael  Scriven,  "Student  Values  as  Educational   Objectives"   (West 
Lafayette,   Ind.:     Social   Science  Education  Consortium,   1966),  p. 18. 

50avid  Krathwohl .  et   al.,  1az:onomy  of  Educational  Objectives:   Affective 
Domain  (New  York:     David  McKay  Co.,   Inc.,   VJ64). 


Value  issues 
as  content 


social  values.     Students  eventually  should  accept,  prefer, 
and  commit  themselves  to  certain  of  these  values,  while 
rejecting  others.     Finally,  they  should  conceptualize  their 
own  values,  organize  a  value  system,  and,  through  their 
actions,  become  characterized  by  a  particular  value  or 
value  complex. 

If  affective  objectives  are  to  be  attained,  curriculum 
content  must  focus  upon  value  issues  that  will  help  students 
to: 

1.  Clarify  their  own  feelings,  attitudes  and  values 

2.  Recognize  and  understand  the  value  positions  of 
others . 

Course  outlines  for  each  grade  identify  value  issues  de- 
signed to  serve  such  purposes. 


Cognitive 

skills 

summarized 


C.       Cognitive.  Objectives 

The  choosing,  prizing  and  acting  phases  of  the 
valuing  process  require  that  each  student  develop  cognitive 
skills  that  will  enable  him  to  work  with  others  in  the 
solving  of  social  problems.     The  cognitive  skills  which 
are  exercised  in  problem  solving  are  varied  and  complex. 
These  skills  may  be  summarized  as  follows.6     Students 
should  be  able  to: 

-  Recall  and  recognize  data  which  are  pertinent  to 
social  problems 

-  Comprehend  pertinent  data  (This  skill  includes 
the  ability  to  translate,  interpret  and  extra- 
polate from  data. ) 

-  Analyze  pertinent  data  in  order  to  identify  elements, 
relationships  and  organizational  principles 

-  Evaluate  pertinent  data  in  terms  of  internal  and 
external   criteria 

-  Synthesize  pertinent  data  in  order  to  create  an 
original  communication  or  propose  a  plan  of  action 

-  Apply  pertinent  data  in  the  solving  of  social 
problems. 


Benjamin   Bloom,   et  al.,  Taxonomy  of  Educational  Objectives:      Cognitive 
Domain  (New  Yotk:     David  McKay  Co.,   Inc.,   1956)   and  Norris  M.   Sanders, 
Clascroon  Questions:     r/hat  Kinds?  (New  York:     Harper  and  Row,   1967).     Note  that 
skills  have  been  listed  in  an  order  more   closely  resembling  the  problem  solving 
process. 


Tiic  "data"   referred  to  in  the  above  objectives  might 
be  drawn  from  everything  man  knows,  believes,  and  can  do  - 
both  formally  structured  knowledge  from  the  disciplines  and 
informally  structured  knowledge  from  ordinary  experience.7 
Such  data  includes: 

-  Knowledge  of  specific  terminology  and  facts 

Categories  of  -     Knowledge  of  ways  and  means  of  dealing  with  social 

knowledge  problems 

content 

-  Knowledge  of  concepts,  generalizations,  theories  and 
structures.8 

Knowledge  of  specific  terminology  and  facts  should  serve 
as  a  basis  for  dealing  with  social  problems  and  understanding 
concepts,  generalizations,  theories  and  structures. 

Knowledge  of  ways  and  means  of  dealing  with  social 
problems  should  include  the  ability  to: 

1.  Identify  and  clarify  the  problem 

2.  Formulate  hypotheses  on  the  desirability  and  feasibil- 
ity of  taking  action  on  the  problem 

3.  Collect  a  representative  sample  of  data 

Problem  4.   Classify  the  data 

solving 

method  5.  Analyze  the  data  and  evaluate  the  desirability  and 

feasibility  of  taking  action  on  the  problem 

6.  Propose  a  course  of  action  and  examine  the  desirabil- 
ity and  feasibility  of  taking  overt  group  action  on 
the  problem.9 

7.  Engage  in  overt  group  action  on  the  problem 

8.  Evaluate  the  action. 


7Mauritz  Johnson,  The  Translation  of  Curriculum  into  Instruction 
(Ithaca,  tJ.  Y.  :     Cornell  University,   1968),  p.  2. 

'Bloom,  op.   ait.,  p.   62  ff. 

Frank  Simon,  A  Reconstructive  Apvroach  to  Problem- Solving  in  the  Social 

Studies   (Calgary:  The  University  of  Calgary,  1970).     The  Simon  model  differs 

from  most  methods  of  problem  solving  in  that  it  leads  to  "overt  group  action  on 
the  problem". 


and  to: 


Social 
skills 


Inter- 
disciplinary 
base  of 
social  studies 
concepts 


The 
spiralling 

of 
concepts 


1.  Interpret  the  feelings  and  ideas  of  others 

2.  Respond  to  the  feelings  and  ideas  of  others  in 
a  manner  appropriate  to  the  occasion 

3.  Express  one's  own  feelings  and  ideas  to  others 

4.  Compromise  and  cooperate  with  others.10 

Knowledge  of  concepts,  generalizations,  theories  and 
structures  should  include  an  understanding  of  the  inter- 
action process: 

INTERACTION  is  a  key  concept  in  the  understanding  of 
social  problems.     History,  geography  and  the  social  sciences 
describe  in  part  man's  interaction  with  his  social  and 
physical  environment. 

1.  ENVIRONMENT  is,  itself,  an  important  concept  which 
can  be  defined  in  terms  of  Time,  Space,  Culture 
and  Systems. 

2.  Man's  interaction  with  his  environment  produces 
CAUSAL  RELATIONSHIPS.     In  order  to  understand 
causality,  one  needs  to  recognize  that  behavior 

is  affected  by  Goals,  Norms,  Technology ,   and  Power. 

3.  Since  all  man's  interactions  involve  cause  and 
effect  relationships,  he  lives  in  a  state  of 
interdependence.     Interdependence  may  take  the 
form  of  Cooperation  and/or  Conflict  and  may 
produce  Stability  and/or  Change. 


Each  of  the  terms  italicized  ab 
or  "big  idea"  worthy  of  study  in  the 
These  and  other  concepts  are  listed 
standing  the  value  issues  in  the  cou 
grade.  Many  concepts  are  listed  for 
one  grade  level  on  the  understanding 
will  attend  to  the  concept  in  a  spec 
simple  manner.  Succeeding  grades  wi 
in  greater  generality,  abstractness, 
graphic  representation  of  spiralling 
page  6. 


ove  is  a  major  concept 
social  studies. 
as  a  means  of  under- 
rse  outline  for  each 
study  in  more  than 
that  lower  grades 
ific,  concrete  and 
11   treat  each  concept 
and  complexity.11     A 
concepts  is  shown  on 


'"Florence  B.   Stratemeyer,  Hamden  L.    Forkner,  Margaret  G.   McKim,   and  associates. 
Developing  a  Curriculum  for  Mocem  Living   (,lew  York:     Bureau  of  Publications, 
Teachers   College,  Columbia  University,  1947). 

1 lHi Ida  Taba,  Zecchers'  Handbook  for  Elementary  Social  Studies   (Don  Mills, 
Ontario:     Addison-Wesley  Company,  1967),   Chapter  4. 
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Values:     Dignity  of  Man,  Freedom,  Equality,  Loyalty, 
Justice,  Empathy,  etc. 


Planning  For  The  Attainment  Of  Multiple  Objectives 


The  preceding  statement  of  objectives  offers  only  a 
general  indication  of  the  processes  and  content  of  learning 
experiences  in  the  social  studies.     More  detailed  planning 
of  learning  experiences  is  the  responsibility  of  each 
teacher  and  class. 


Two-  thirds 
time  on 
prescribed 
content 


A.       SViactuAzd  Scope  And  Szqutncz 

Approximately  two-thirds  of  social  studies  class 
time  must  be  spent  inquiring  into  themes*  value  issues 
and  concepts  which  fall  within  a  scope  and  sequence 
specified  by  the  Department  of  Education.     This  scope 
and  sequence  is  very  general,  thus  permitting  teachers 
and  students  wide  latitude  in  the  selection  of  learning 
activities  and  content.     Topics  and  themes  for  each  grade 
are  indicated  below: 


Grade  I    -     Family  Life 

-  Analysis  of  family  living  through  case  studies 
of,  for  example,  a  contemporary  family,  a  family 
of  long  ago,  a  non-Western  family 

Grade  II     -     Neighbourhoods 

-  Analysis  of  interactions  which  occur  in,  for 
example,  the  local  neighbourhood,  rural  and  urban 
neighbourhoods,  pioneer  neighbourhoods,  neigh- 
bourhoods in  other  cultures 

Grade  III     -     Comparative  Communities 

-  Analysis  of  community  life  in,  for  example,  a 
modern-day  Indian  and/or  Eskimo  community,  a 
North -American  megalopolis,  a  village  in  Africa, 
Asia,  the  Pacific,  or  tropical  South  America 

Grade  IV     -     Alberta 


-     Historical,  economic,  sociological,  and/or 

geographic  analysis  of  Alberta's  people,  including 
comparison  and  contrast  with  other  world  areas 
that  have  similar  historical,  geographic  and/or 
economic  bases,  for  example,  Australia,  Argentine, 
Russia,  Middle  East  oil  producers,  Western  U.S.A. 


Grade  V    -     Canada 

-  Sample  studies  to  analyze  historical  and/or 
contemporary  life  in  Canadian  regions.     Examples: 
Atlantic  fishing  port,  French-Canadian  mining  town 
or  farm  community,  St.  Lawrence  Seaway  port, 
Ontario  manufacturing  center,  Prairie  farm  or 

oil  town,  British  Columbia  fruit  or  forestry 
industry,  Western  distribution  center,  coastal 
city,  Northern  mining  town 

Grade  VI    -     Historical  Boots  Of  Man 

-  Anthropological  analysis  and  social  history  of  early 
civilizations  in,  for  example: 

1.  The  Mediterranean  area,  e.g.,  Egypt,  Greece,  Rome 

2.  The  Far  East,  e.g.,  India,  China 

3.  The  Americas,  e.g.,  Incas,  Mayans,  Aztecs,  North 
American  Indian 

4.  Africa,  e.g.,  Numidians  or  Nubians 

Grade  VII     -     Man,  Technology  And  Culture  In  Pre-Industrial 
Societies 

-  Conceptual  understanding  of  Man,  Technology  and 
Culture  through  case  studies  of  primitive,  pre- 
industrial  societies  to  be  selected  by  teachers  and 
students 

Grade  VIII     -     Man,  Technology  And  Culture  In  Afro- Asian 
Societies 

-  Depth  studies  of  societies  selected  from  Africa,  Asia 
(excluding  the  U.S.S.R.),  the  Middle  East  and  Pacific 
Islands 

Grade  IX    -     Man,  Technology  And  Culture  In  Western  Societies 

-  Depth  studies  of  societies  selected  from  the  Americas 
(excluding  Canada),  Europe,  all  of  U.S.S.R. , 
Australia  and  New  Zealand 

Grade  X     -     Canadian  Problems 

-  Historical,  economic,  sociological,  political  problems 
facing  Canada 


Grade  XI     -     World  Problems  And  Issues 

-  Tradition  vs.   Change 

-  Population  and  Production 
Grade  XII     -     World  Problems  And  Issues 

-  Political  and  Economic  Systems 

-  Conflict  and  Cooperation 


One- third 
time  un- 
structured 


Joint 
p lanning 


Distribution 
of  time 


B.       Vnoblem  Oh  Cuaaw£  IntviQAt 

Approximately  one-third  of  class  time  in  social 
studies  may  be  devoted  to  problems  that  are  of  current 
interest  to  students  and  teachers.     The  Department  of 
Education  does  not  intend  to  structure  the  use  of  this 
one-third  time.     Problems  which  meet  the  criteria  which 
follow  may  arise  as  extensions  of  the  main  themes  and 
value  issues  for  each  grade.     They  may  relate  to  problems 
of  individual  students,  the  school,  the  community,  or 
the  world,  and  may  concern  the  past,  the  present  and/or 
the  future.     A  given  problem  may  be  studied  by  the  whole 
class,  by  a  group,  or  by  individual  students. 

Students  and  teachers  may  jointly  plan  the  use  of 
the  one- third  time.     Generally  speaking,   the  teacher 
should  view  the  one-third  time  as  an  opportunity  for 
students  to  develop  independence  and  responsibility. 
The  amount  of  teacher  leadership  required  in  the  planning 
and  use  of  the  one- third  time  will  vary  according  to  the 
ability,  experience,  and  maturity  of  the  class.     The 
teacher's  influence  should  be  exerted  in  a  manner  and 
to  a  degree  consistent  with  this  objective. 

The  one- third  time  may  be  distributed  over  the 
school  year  (or  semester)  in  any  way  that  students  and 
teachers  see  fit.     Three  of  the  many  possible  alternatives 
are: 

1.  One  time  block,  accounting  for  one- third  of  total 
class  time,  taken  at  any  point  during  the  year 

2.  Two-  or  three-week  "units"  of  time,  accounting 
for  one- third  of  total   class  time,  taken  at 
various  points  during  the  year 

3.  Propitious  occasions,  accounting  for  one- third 
of  total  class  time,  taken  at  opportune  times 
during  the  year. 


10 


Futurity 


Re  levance 
Materials 
Overlap 


C.       CfUXejUa  To  A.  Szttcting  LtaAning  ExpzJu.znct/> 

In  selecting  the  processes  and  content  for  day-to-day 
experiences  in  the  social  studies  curriculum  -  whether  for 
the  two- thirds  time  broadly  structured  by  the  Department  of 
Education  or  for  the  one- third  time  devoted  to  problems 
of  current  interest  -  teachers  and  students  should  attend  to 
the  following  criteria: 

1.  Does  the  experience  have  futurity?    That  is,  can  it 
contribute  to  the  attainment  of  affective  and 
cognitive  objectives?     Does  it  involve  a  pertinent 
value  issue!     Can  it  contribute  to  the  development 
of  social  and/or  inquiry  skills?     Does  it  provide 
for  growth  in  students'   understanding  of  concepts'? 
Does  the  experience  fit  as  part  of  a  sequence  which 
will   lead  to  a  pride  in  Canada  tempered  with  a 
world  view  and  an  understanding  of  significant 
social  problems? 

2.  Is  the  experience  relevant  to  the  needs  and  interests 
of  students? 

3.  Are  data  and  materials  available  and/or  can  students 
gain  experience  through  gathering  primary  data? 

4.  Does  the  experience  avoid  the  disadvantageous 
overlap  and  repetition  of  experiences  in  earlier  or 
later  grades? 
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II.     SOCIAL  STUDIES   10 


Introduction 


This  course  should  deal  with  perplexing  value  issues  facing  contemporary 
Canadian  society.     Value  issues  should  be  investigated  with  the  aid  of 
concepts  and  processes  from  history,  geography  and  the  social  sciences. 

All  the  problems  studied  in  the  course,  national  or  international,  should 
be  studied  as  they  appear  in  the  Canadian  context,  as  the  new  Social  Studies 
Curriculum  includes  problems  of  a  strictly  international  or  global  nature  at 
other  grade  levels. 


Course  Outline 


It  is  suggested  that  a  minimum  of  three  value  issues  should  be  studied: 
One  from  Value  Issues  I,  II,  III;  one  from  Value  Issues  IV,  V,  VI  and  one 
from  Value  Issues  VII,  VIII,  IX. 


QVEWl ED  Of  VALUE  ISSUES 
Value  Ibtue 


I         -      Should  the  endowed  and  more  advanced 
regions  of  Canada  contribute  to  the 
less  developed  regions  of  Canada? 


Value.  l66uz  II       -      Should  poverty  be  tolerated  in  the 

affluent  Canadian  society? 

Value.  l44tie  III     -      Should  we  encourage  the  process  of 

urbanization? 


Canada 


Social 
Economic 


Value  Ihtue 
Value.  LiAue 
Value  I^Aae 


IV 

V 

VI 


Should  Canada  move  toward  greater 
national  unity? 

Should  Canada  have  two  official 
languages? 

Should  we  encourage  greater 
participatory  government  in  Canada? 


Canada 
Internal 


Political 


Value  l&6ue  l/II  - 
Value.  l66uz  l/II  I  - 
Value  J66ue  IX      - 


Should  Canada  pursue  a  policy  of 
non-alignment? 

Should  Canada  move  toward  greater 
political  and  economic  autonomy? 

Should  Canada  "massively"  increase 
her  foreign  aid? 


Canada 
External 


Social 

Political 

Economic 
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OUTLINE   OF  VALUE  ISSUES 

Canada  Internal  (Social,  Economic) 

Wo.  I 


A.  Value  Issue:     Should  the  endowed  and  more  advanced  regions  of  Canada 

contribute  to  the  less  developed  regions  of  Canada? 

B .  Concepts 

1.  Reasons  for  regional  disparity: 

a)  geographic  regions  of  Canada 

b)  natural   resources 

c)  human  resources 

d)  technology 

e)  capital 

2.  Consequences  of  regional  disparity: 

a)  inequality  in  standard  of  living 

b)  inequality  in  opportunity  for  education 

c)  inequality  in  job  opportunity 

d)  inequality  in  welfare  services 

e)  migration  of  people  from  poorer  to  richer  regions 

3.  Attempts  at  solutions  to  regional  disparity: 

a)  government 

-  grants 

-  programs 

b)  relocation 

c)  education 

C.  Suggested  Value  Questions    (These  should  be  examined  within   the  two 
contexts  of  "what  can  be"  and  "what  ought  to  be".) 

1.  Regional  economic  disparity  creates  inequality  -  is  this  just? 

2.  Should  people  (rich  and  poor)  be  compelled  to  change  their  way 
of  life  to  solve  regional  economic  disparity? 

3.  Should  you,  as  an  individual,  do  anything  to  solve  the  problem? 


Ho.    II 


A.     Value  Issue:     Should  poverty  be  tolerated  in  the  affluent  Canadian 
society? 
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B.  Concepts 

1.  Reasons  for  poverty  in  Canada: 

a)  historical 

b)  personal 

-  psychological 

-  physical 

-  educational  (including  consumer  education) 

c)  environmental 

-  social 

-  cultural 

-  geographic 

2.  Consequences  of  poverty: 

a)  to  the  individual 

-  health 

-  housing 

-  food 

-  education 

-  mentality 

b)  to  the  nation 

-  political 

-  social 

-  economic 

3.  Attempts  at  solution: 

a)  agencies 

-  public 

-  private 

b)  consumer  education 

c)  group  and  individual  action 

C.  Suggested  Value  Questions 

1.  Should  poverty  be  eliminated  to  preserve  human  dignity? 

2.  Should  I  be  willing  to  sacrifice  part  of  my  wealth  to  provide 
for  my  neighbor's  welfare? 

3.  Should  the  Indians,  Eskimos  and  Metis  of  Canada  be  given  special 
assistance? 

4.  Should  every  responsible  citizen  contribute  to  the  productivity 
of  the  country? 

5.  Should  Canada  become  a  welfare  state? 

6.  Should  consumer  education  be  mandatory?  For  the  poor?  For  all? 
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No.  Ill 


A.  Value  Issue:     Should  we  encourage  the  process  of  urbanization? 

B.  Concepts 

1.  Reasons  for  development  of  urbanization: 

a)  historical  development 

-  the  growth  of  Canadian  urban  areas  (Choose  a  few  or  only 
one  -  for  a  detailed  study.) 

b)  economic  development 

-  relationship  between  the  rise  of  urbanization  and 
technological  process 

-  facilities 

c)  cultural   development 

-  centers  of  culture  and  civilization  -  arts,  science,  sports 

-  cities  offer  various  services  denied  country  dwellers 

-  ethnic  attractions 

2.  Consequences  of  urbanization: 

a)  anonymity 

b)  mobility 

c)  abundance 

d)  slum  areas 

e)  housing 

f)  transportation 

g)  pollution 

h)  crime  and  juvenile  delinquency 

i)  recreational  facilities 

j)  leisure  time 

k)  noise  and  congestion 

1)  loneliness 

m)  others 

3.  Attempts  at  solutions  to  the  problems  of  urbanization: 

a)  government  programs 

-  urban  renewal 

-  reorganization  of  government  structures 

b)  n on- governmental  programs 

-  company  towns 

-  community  programs 

-  private  housing  developments 

-  urban  renewal 

C.  Suggested  Value  Questions 

1.  Should  human  freedom  and  dignity  be  safeguarded  at  the  expense 
of  urbanization? 

2.  Should  urban  areas  be  preplanned? 

3.  Should  the  size  of  cities  be  regulated? 
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Canada  Internal     (Political) 

No.    11/ 

A.  Value  Issue:     Should  Canada  move  toward  greater  national   unity? 

B.  Concepts 

1.  Reasons  for  national   disunity: 

a)  historical   background 

-  ethnic  origins 

-  misunderstanding  between  the  two  founding  nations 

b)  geographical   regions 

c)  economic  problems 

-  regional   competition 

-  American  influence 

d)  political  problems 

-  distribution  of  powers 

2.  Consequences  of  national   disunity: 

a)  separatist  movements 

b)  East- West  rivalry 

c)  American  influence 

d)  division  of  loyalties 

e)  sectionalism 

3.  Attempts  at  solution: 

a)  royal   commissions 

b)  federal-provincial   conferences 

c)  student  exchange 

d)  attempts  at  creating  a  national  image 

-  flag 

-  Expo 

-  centennial  projects 

e)  regional   or  metropolitan  states 

C.  Suggested  Value  Questions 

1.  What  does  it  mean  to  me  to  be  a  Canadian?  Should  it  mean  more? 

2.  Should  I  owe  my  first  loyalty  to  Canada? 

3.  "The  establishment  of  a  Republic  in  Canada  would  increase  unity." 
Do  you  agree? 

4.  Should  Canada  under  all   circumstances  remain  intact? 

5.  Should  Canada  be  a  "melting  pot"  or  a  cultural  mosaic? 
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No.    1/ 


A.  Value  Issue:     Should  Canada  have  two  official   languages? 

B.  Concepts 

1.  Reasons  for  two  official   languages: 

a)  demographic  foundations 

-  ethnic  origin  and  composition  of  the  Canadian  population 

-  assimilation  of  other  minorities  in  either  the  English  or 
French  linguistic  group 

b)  legal  foundations 

-  evolution  of  language  rights  in  Canada 

-  meaning  of  Section  133  of  the  B.N. A.  Act 

-  Official  Languages  Act 

c)  uniqueness  of  duality 

2.  Consequences  of  having  two  languages: 

a)  to  the  individual 

-  advantages 

-  disadvantages 

b)  to  the  nation 

-  advantages 

-  disadvantages 

3.  Attempts  at  a  solution: 

a)  by  the  Canadian  Government 

-  bilingualism  and  biculturalism  commission 

-  Official  Languages  Act 

-  bilingual  schools 

b)  by  private  groups 

-  exchange  programs 

C.  Suggested  Value  Questions 

1.  Should  all  Canadians  be  compelled  to  learn  two  languages? 

2.  Should  Canadians  strive  to  establish  a  multilingual  nation,  a 
bilingual  nation,  or  a  uni lingual  nation? 

3.  Should  Canadians  cultivate  bilingualism  in  order  to  establish 
a  unique  Canadian  culture? 

4.  "One  cannot  understand  a  culture  without  knowing  its  language." 
Do  you  agree? 
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Ho.   VI 


A.  Value  Issue:     Should  we  encourage  greater  participatory  government 

in  Canada? 

B.  Concepts 

1.  Reasons  for  political  apathy: 

a)  lack  of  knowledge  of  the  political  process 

-  federally 

-  provincially 

-  locally 

b)  lack  of  interest  in  the  political  process 

c)  dissatisfaction  with  the  established  system 

d)  alienation  from  the  established  system 

2.  Consequences  of  political  apathy: 

a)  government  chosen  by  minorities 

b)  domination  of  representatives  by  party  caucus 

c)  domination  of  the  Cabinet 

d)  growth  of  civil  service  control 

e)  lack  of  communication  between 

-  representative  and  his  constituency 

-  government  and  people 

-  local  government  and  central  government 

f)  dissatisfaction  and  revolution 

3.  Attempts  at  solution  by: 

a)  government 

-  dialogue 

-  education 

b)  multi -party  system 

c)  local  government 

d)  individuals 

-  protest  movements 

-  peti  ti  ons 

e)  communication  media 

C.  Suggested  Value  Questions 

1.  Should  Canadians  be  committed  to  our  system  of  government  as 
it  is  now  constructed? 

2.  Should  Canadians  be  compelled  to  participate  in  government? 

3.  Should  I  vote  if  I   am  not  well   informed? 

4.  Should  we  vote  for  the  party  or  the  man? 

5.  "Modern  communication  makes  political   decision-making  easier." 
Do  you  agree? 
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Canada  External   (Social,  Political,  Economic) 

No.  VII 

A.  Value  Issue:     Should  Canada  pursue  a  policy  of  non-alignment? 

B.  Concepts 

1.  Reasons  for  our  foreign  policy: 

a)  traditional 

-  out  of  imperial  history 

b)  ideological 

-  out  of  our  belief  in  certain  type  of  policy  and  economic 
system 

c)  economic  and  cultural  pressure  from  the  United  States 

-  trade  and  investment 

-  proximity  to  the  United  States 

2.  Consequences  of  our  foreign  policy: 

a)  in  respect  to  militarism 

b)  in  respect  to  disarmament 

c)  in  respect  to  internationalism 

3.  Attempts  towards  non-alignment: 

a)  unilateral  and  multilateral 

b)  involvement  with  United  Nations  and  International  Control 
Commission 

c)  review  of  Canadian  Defence  Policy 

-  NATO 

-  NORAD 

-  ABM's 

C.  Suggested  Value  Questions 

1.  "Our  alliance  commitments  affect  our  freedom  of  action."     Do 
you  agree? 

2.  Should  our  economic  affluence  determine  our  alignment  policy? 

3.  "Co-existence  with  different  political  and  economic  ideologies 
is  possible."     Do  you  agree? 

4.  Is  it  realistic  to  pursue  a  policy  of  non-alignment? 

5.  Should  Canada  move  towards  a  policy  of  non-alignment  if  it  will 
affect  our  friendship  with  the  United  States? 


21 

wo.  nil 

A.  Value  Issue:     Should  Canada  move  toward  greater  political  and  economic 

autonomy? 

B .  Concepts 

1.  Reasons: 

a)  for  autonomy 

-  capital  control 

-  labor  control 

-  exploitation  of  natural   resources 

-  secondary  industry 

-  status 

-  parliamentary  system 

b)  against  autonomy 

-  world  involvement 

-  economic  interdependence 

-  collective  security 

2.  Consequences  of  autonomy: 

a)  with  reference  to  the  United  States 

-  standard  of  living 

-  conservation  of  resources 

-  tariff  policy 

-  identity 

b)  with  reference  to  the  world 

-  regional  specialization 

-  free  trade 

-  peace 

3.  Attempts  at  solution: 

a)     economic  and  political  autonomy  with  the  United  States 

-  encouragement  of  investment  from  countries  other 
than  the  United  States 

-  encouragement  of  investment  of  Canadian  friends  in 
Canada 

-  the  Economic  Council  of  Canada 

-  tariffs  and  other  tax  policies 

-  trade  with  the  Communist  world 

-  diplomatic  relations 

C.  Suggested  Value  Questions 

1.  "Economic  integration  leads  to  political  union."     Do  you  agree? 

2.  Should  Canada  maintain  diplomatic  relations  with  Peking? 

3.  Should  Canada  be  concerned  with  developing  her  own  policies  so 
as  to  offer  a  unique  contribution  to  the  world? 
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No. 

IX 

A. 

Value  Issue: 

B. 

Concepts 

1.  Reasons: 
a)  for 

Should  Canada  "massively"  increase  her  foreign  aid? 


-  present  responsibility  due  to  past  Western  exploitation 

-  political  benefits 

-  economic  benefits 

-  humanitarian  concern 

-  development  of  a  global  village 
b)     against 

-  recipient  resentment 

-  cost 

-  domestic  needs 

-  political  entanglements 

-  ineffectiveness 

2.  Consequences: 

a)  world  image  -  how  we  are  seen 

b)  Canadian  character  -  what  we  become 

c)  recipient's  character  -  what  they  become 

d)  world  peace 

e)  international   trade 

f)  material   change 

3.  Attempts: 

a)  relationship  to  United  Nations  programs 

b)  Colombo  Plan 

c)  direct  government  aid 

d)  private  programs 

-  Canadian  University  Students  Overseas 

-  OXFAM 

-  CARE 

-  Foster  Parents  Plan 

-  International   Red  Cross 

e)  church  programs 

Suggested  Value  Questions 

1.  Should  Canada  concentrate  on  its  own  needs  first? 

2.  Should  Canadians  with  special  skills  be  required  to  serve  in 
emerging  nations? 

3.  Should  Canadians  have  the  right  to  expect  a  return  on  their 
foreign  aid  programs? 
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4.  "Nations  cannot  provide  foreign  aid  without  injuring  the  self- 
respect  of  the  receivers."     Do  you  agree? 

5.  Should  nations  have  the  right  to  interfere  in  the  affairs  of 
other  nations  even  with  what  seems  to  be  aid? 


Selected  Bibliography  Qf  Print  And  Non-Print  References 


No  single  school  will  be  able  to  purchase  all   the  materials  on  the  follow- 
ing list.     Teachers  must  exercise  discretion  in  selecting  those  materials 
that  seem  best  to  fulfill   the  specific  aims  and  objectives  of  the  school's 
social  studies  program. 


Vfiint  McvtzAAaJU 


*Prices  are  approximate  and  subject  to 
change.     They  are  included  here  to  serve 
only  as  general  guidelines. 


The  first  two  or  three  references   listed  under  each  group  of  value  issues 
should  be  considered  core  materials:,   the  remaining  items   on  each   list  are 
supplementary  references. 

It  is  recommended  that  no  more  than  ten  copies  per  class  of  any  one  title 
be  purchased. 


TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE* 


REFERENCES  FOR  VALUE  ISSUES  I,  II,  III 


The  Contem- 
porary Canada^ 
Readings  in 
Economics 


T.  E.   Reid 


The  Poverty 
Wall 


Comments : 


Ian  Adams 


Comments : 


Holt,  Rinehart  &  Winston     1969  $5.10 

of  Canada  Ltd. 
833  Oxford  St. 
Toronto  18,  Ontario 

Useful  in  several  value  issues.     A  variety  of 
illustrations.     Several   thought-provoking 
topics,  discussion  questions,  etc.     A  book 
that  should  appeal   to  most  students. 


$2.95 


The  PovepCy^   Wall  is    jfl  1  li rijflftajit,  biased  book  but 
it  admfts  its  biases  and     i  I      nlf'hln  jJM  i  ml  them 
with  a  wealth  of  statistics  and  a  moving  portrait 
of  Canada's  poor. 
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TITLE 

Urban 
Landscapes 


AUTHOR 


Eric  Winter 


PUBLISHER 

bellhaven  House  Ltd, 
93  Lesmill   Road 
Don  Mills,  Ontario 


DATE 


1969 


PRICE 


$2.50 


Comments:     This  is  a  value  oriented,  geographical  approach 
to  urban  studies.     It  is  well  illustrated  and 
thoroughly  Canadian.     The  "investigations"  at 
the  end  of  each  chapter  are  applicable  to  most 
Alberta  communities,  whether  cities  or  not.     The 
author  raises  and  suggests  perspectives  but  leaves 
final   decisions  to  his  readers. 


Canada:     A 
New  Geography 


Kruger  Corder 


Holt,  Rinehart  &  Winston 
of  Canada  Ltd. 
833  Oxford  St. 
Toronto  18,  Ontario 


$5.60 


Comments:     Interregional   disparities  in  income.     An  analysis 
of  interregional  differences.     Appropriate  read- 
ing level  for  Grade  X. 


Consumer 
Education 


1964         $1.10 


N.   Brown  The  Macmillan  Co.   of 

Canada  Ltd. 
70  Bond  St. 
Toronto  2,  Ontario 


Comments:     A  book  by  an  Alberta  writer,  designed  originally 
for  the  consumer  education  unit  of  the  former 
Social  Studies  X  course.     Still  appropriate  for 
the  new  program. 


Issues  for  the 
Seventies : 
CANADA'S  INDIANS 


Norman  Sheffe 
(Ed.) 


McGraw-Hill  Co.   of 
Canada  Ltd. 
330  Progress  Ave. 
Scarborough,  Ontario 


1970 


Comments:     Selected  readings  organized  in  three  parts.     Each 
reading  deals  with  a  problem  faced  by  today's 
Indians.     Students  will  find  most  of  the  readings 
to  be  enjoyable  and  challenging.     Soft  cover, 
reasonably  priced. 


TITLE 

Issues  for  the 
Seventies : 
POVERTY 


Perspective 
1975 


AUTHOR 

Norman  Sheffe 
(Ed.) 


PUBLISHER 

McGraw-Hill   Co.   of 
Canada  Ltd. 
330  Progress  Ave. 
Scarborough,  Ontario 


DATE 


1970 
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PRICE 


Comments:     A  series  of  readings  expressing  various  views  on 
Canadian  poverty.     Many  of  the  readings  are 
designed  to  give  empathy  with  the  poor.     Soft 
cover,  reasonably  priced. 


Economic  Council 
of  Canada 


The  Queen's  Printer 
Ottawa,  Ontario 


1969 


$2.75 


Comments  :    Documents  the  extent  of  Canadian  poverty  and 
indicates  disparity  amongst  regions.     Defines 
poverty  in  economic  terms. 


An  Illustrated 
History  of 
Western 
Canada  for 
Young  People 


Tony  Cashman 


Comments : 


M.   G.   Hurtig  1970  $4.95 

Booksellers  Ltd. 
10411   Jasper  Ave. 
Edmonton,  Alberta 


This  book,  by  an  Edmonton  author,  treats  the  history 
of  Western  Canada  in  an  informal,  though  accurate, 
manner.     He  uncovers  historical  events  of  local 
interest  not  readily  found  in  history  textbooks. 


REFERENCES  FOR  VALUE   ISSUES  IV,  V,  VI 


Canada  and  the 
French  Canadian 
Question 


R.   Cook  The  Macmillan  Co.   of  $2.95 

Canada  Ltd. 
70  Bond  St. 
Toronto  2,  Ontario 

Comments:  Hard  cover.  No  illustrations.  The  author  makes 
skillful  use  of  historical  events  to  help  in  the 
understanding  of  current-m^oblems  in  Quebec. 
His  approach  is  scholar!^  «HjjS^jective. 
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TITLE 

Canadians  and 
Their  Government 


The  Canadian 
Experience 


AUTHOR 

George  W.   Brown 
and  Allen  S. 
Herritt 


PUBLISHER 

J.  M.   Dent  &  Sons   (Canada) 

Ltd. 

100  Scarsdale  Road 

Don  Mills  404,  Ontario 


DATE 
1966 


PRICE 
$1.25 


Comments:     This  is  a  brief  treatment  of  our  political  system, 
but  it  is  well  and  tightly  organized.     It  moves 
to  a  high  point  of  clarity  that  is  aided  by 
marginal  headings.     Using  this  booklet,  the  student 
can  get  at  the  basics  without  spending  an  inordinate 
amount  of  time.     There  is  a  very  good  chapter  on 
taxation  in  Canada. 


J.  S.   Moir 

and 

D.   M.   L.   Farr 


The  Ryerson  Press 
299  Queen  St.  W. 
Toronto  2B,  Ontario 


1969 


$5.25 


Comments:     Historical   book,  written  in  chronological  fas  ion 
but  with  a  style  that  appeals. 


Canada:     An 
Outline  History 


J.  A.  Lower 


Comments, 


The  Ryerson  Press 
299  Queen  St.  W. 
Toronto  2B,  Ontario 


1966 


$2.75 
(Paper- 
back) 


A  good  general   reference,  suitable  for  several 
value  issues.     Has  a  few  useful  maps  and  graphs. 
Follows  the  conventional,  historical  pattern  of 
most  history  books  with  only  one  chapter  on 
present  day  happenings.     Useful  but  factual 
questions. 


The  Canadian 
Democracy  at 
Work 


George  K. 
Greason  and 
Roy  C.   King 


Comments : 


The  Macmillan  Co.  of  1968        $1.00 

Canada  Ltd. 
70  Bond  St. 
Toronto  2,  Ontario 

This  is  an  exceedingly  brief  structuring  of  the 
Canadian  policy.     Its  charts  and  diagrams  make 
it  very  lucid.     Actually,  it  is  more  of  an  outline 
than  a  book  and  can  be  highly  useable  in  that 
context.     Students  should  find  this  an  easy  book 
with  which  to  work. 
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TITLE 

The  City  and 

Local 

Government 


AUTHOR 

George  K. 
Greason  and 
Roy  C.   King 


Comments: 


PUBLISHER  DATE  PRICE 

The  Macmillan  Co.   of  1964  $1.00 

Canada  Ltd. 
70  Bond  St. 
Toronto  2,  Ontario 

This  is  a  book  that  was  used  in  the  early  Social 
Studies  X  course.     It  is  simply  an  outline  dia- 
gramming and  charting  local  government  in  Alberta. 


Jackdaw  Kits 


Clarke,  Irwin  &  Co.   Ltd. 
Clarwin  House 
791   St.   Clair  Ave.  W. 
Toronto  10,  Ontario 


$2.50 


Bristol  &  The  Cabots 

Building  the  C.P.R. 

Canada  Votes  1791-1891 

Confederation  1867 

Dieppe  1942 

1857:     Mackenzie 

1837:     Papineau 

The  Fur  Trade 

Louisbourg 

The  Loyalists 

Push  to  the  Pacific 

Riel 

The  War  of  1812 

Wolfe  at  Quebec 


Comments : 


Primary  source  data  including  documents,  newspaper 
accounts,  descriptive  "broadsheets  and  occasional 
reports  and  realia.  Ideal  for  student  inquiry. 


REFERENCES  FOR  VALUE  ISSUES  VII,  VIII,  IX 


Canadian  J.  L.  Granatstein  Copp  Clark  Publishing  Co.  1969 
Foreign  Policy  517  Wellington  . 

?e  Tor~       Onte 

1945 


$2.35 


Comments:     Paperback 
Several  ai 
students. 


No  illustrations, 
lings.     Readu. 
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TITLE 

Canada  Since 
1867 


AUTHOR 


Patricia  Johnson 


PUBLISHER  DATE         PRICE 

McClelland  &  Stewart  Ltd.  1969         $1.60 

25  Hollinger  Road 
Toronto  16,  Ontario 


Comnents;     Soft  cover,   118  pages.     No  illustrations.     Deals 
with  a  few  selected  topics  covering  several   value 
issues.     Would  appeal   to  the  better  students. 


Three 

Nicholson  et 

Nations 

al. 

Conwien  ts :     H 

McClelland  &  Stewart  Ltd. 
25  Hollinger  Road 
Toronto  16,  Ontario 


1969 


$3.25 


Hard  cover,  456  pages.     A  variety  of  illustrations 
Useful   in  several  value  issues.     Although  history 
orientated  it  should  prove  readable  to  most 
students. 


Cnalienge  & 
Survival:     The 
History  of 
Canada 


H.   H.   Herstein, 
L.   J.   Jughes 
and  R.   C. 
Kirbvson 


Prentice-Hall   of  Canada 

Ltd. 

1870  Birchmount  Road 

Scarborough,  Ontario 


1970         $5.90 


Comments:     Extremely  judicious,  practical   readings  make  this 
book  useful   in  an  inquiry  approach.     Most  themes 
are  open-ended,  allowing  students   to  reach  their 
own  conclusions.     Highly  recommended. 


Information  Division,  Canadian  International   Development  Agency 
Ottawa,  Ontario 

Drochures 

Administration 

Annual  Review  -  Canadian  International  Development  Agency 
Commonwealth  Caribbean  Assistance  Program  -  Government  of  Canada 
International  Development  -  Division  of  Canadian  International 

Development  Agency 
Purchasing  Procedures 
Training  Division 


Free 


Speeches 

Canada  in  the 

Global 

Community 


Mitchell  Sharp 
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TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE 


Canada's  Contri-  Paul   Martin 
bution   to 
Economic  Devel- 
opment in   the 
Less  Developed 
Countries 

Canadian  Devel-     M.    F.   Strong 
ovment  Assistance 

L 

in  the  Field  of 
Education 


The  Deve lopino 
World  - 
Implications 
tor  Canada 


M.    F.   Strong 


Partnership 
in  Development 
-  The  Role  of 
lion- Gove  mmen  ta  I 
Agencies 

Remarks  to  the 
national  Prayer 
Breakfast 


L.   Perinbam 


M.   F.   Strong 


Text  of  Audio- 
Visual 
Presentation 


M,    F.   Strong 


GENERAL  REFERENCES 


Canada,  A 
Visual  Histor>; 


D.   G.   G.   Kerr 
and  R.    I.   K. 
Davidson 


Thomas  Nelson  &  Sons 
(Canada)   Ltd. 
81  Curlew  Drive 
Don  Mi  lis ,  Ontario 


1966 


$5.00 


Comments:     A  useful   array  of  annotated  pictures  and  documents 
depicting  the  history  of  Canada's  political, 
economic  and  cultural   development.     Pictures  are 
organized  in  such  a  way  that  they  would  supplement 
other  materials   rather  than  stand  alone. 


Canada  Past 
and  Present 


John  Saywell 


Clarke,   Irwin  &  Co.   Ltd, 
Clarwin  House 
791   St.   Clair  Ave.   W. 
Toronto  10,  Ontario 


$1.50 
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TITLE 


AUTHOR 
Comments , 


PUBLISHER 


DATE       PRICE 


This  will  appeal  to  practically  all  Grade  X 
students.  Easy  to  read  and  colorfully  illustrated, 
Excellent  map  in  full  color.  Good  political 
cartoons.  Good  introduction  for  students  to 
Value  Issues  IV  to  IX.  Written  in  humorous  style. 
Soft  cover. 


Canada  Year  Book 


Handbook 


Challenge  of 
Confrontation 


The  Queen's  Printer 
Ottawa,  Ontario 


Cur- 
rent 
Year 


$5.00 


$2.00 


Comments:     The  most  up-to-date  source  of  statistics  on 
Canadian  commerce,  demography,  etc. 


McClelland  &  Stewart  Ltd. 
25  Hollinger  Road 
Toronto  16,  Ontario 


Coast  to  Coast  -  Canada  70:     A  Summar^j 

The  Prairies:     Alienation  &  Anger 

Quebec:     The  Threat  of  Separation 

Ontario:     The  Lunch  Pin 

British   Columbia:     TJie  Great  Divide 

Atlantic  Provinces :     The  Struggle  for  Survival 


1969       $7.95 


$1.50 
$1.50 
$1.50 
$1.50 
$1.50 
$1.50 


Comments:     This  is  actually  a  capsule  inquiry  into  the 

Canadian  predicament,  prepared  by  journalists  for 
the  Toronto  Telegram.     Research  for  the  series 
consisted  of  interviews,  Ottawa  based  material   and 
a  questionnaire  including     (1)  What  is   the  greatest 
threat  to  Canada's  survival?     (2)  What  are  the 
chief  weaknesses  of  Confederation?     (3)  Can  Canada 
survive  as  a  nation  without  Quebec?    Why?     This 
material  has  been  found  acceptable  to  students  of 
varying  abilities.     It  will   become  dated  very 
quickly. 


A  Historical 
Atlas  of 
Canada 


D.   G.   G.    Kerr 


Thomas  Nelson  &  Sons 
(Canada)  Ltd. 
81   Curlew  Drive 
Don  Mi  lis  ,  Ontario 


1966       $4.50 


Comments:     An  invaluable  source  of  maps ,  graphs,  and  charts 
tracing  Canada's  geographic,  political,  and 
economic  development.     Highly  detailed  graphics 
are  accompanied  by  written  narrations. 
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TITLE  AUTHOR  PUBLISHER  DATE  PRICE 

Holt  World  de  Varennes      Holt,  Rinehart  &  Winston   1970 

Atlas  and  Jean         of  Canada  Ltd. 

Lavalee  833  Oxford  St. 

Toronto  2B,  Ontario 

Comments:     Colorful  and  accurate  representation  of  all  the 

areas  of  the  world,  including  physical,  socioligical , 
geographical  and  topographical  features.  Large 
scale  maps  of  selected  Canadian  cities,  including 
Edmonton.  Approximately  half  the  book  deals  with 
North  America,  especially  Canadian  regions. 


Quick  Canadian       C.  J. 
Facts  (Ed.) 


Harris 


Quick  Canadian  Facts  Ltd.     1970 
Box  699,  Terminal  A 
Toronto  1 ,  Ontario 


$  .75 


Comments:     Canadian  pocket  encyclopedia  annual.     Soft  cover. 
Handy  reference  in  table  form.     Excellent  as  a 
ready  reference  during  class  discussions. 


Hon-VnA.vit  WaJtzuLoJLb 


Code: 


Films 


Film  Resources 

The  films   listed  in  this  section  are  all  available  from  the  Audio-Visual 
Services  Branch.      Because  of  limited  resources  sufficient  copies  of  most  of 
the  films  are  not  available  to  meet  all  the  requests,  particularly  if  the  date 
needed  is  critical.     Prefix  numbers  refer  to  Audio-Visual  Services  Branch 
catalogs.     Teachers  in  the  Calgary  and  Edmonton  school  systems _,  puolic  and 
separate,  must  order  films  from  catalogs  issued  by  their  respective  instruc- 
tional media  departments. 


PREFIX  NO.        TITLE 


VALUE   ISSUE   I     -     REGIONAL  DISPARITY 

There  are  excellent  NFB  "overview"  films  which  can  be  related  to  other 
geographical  factors  affecting  disparity: 


TK-1691 
T-1509 


►o     Canada:     Landform  Regions 
►<     The  Canadians 
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PREFIX  NO.        TITLE 

Tk-2145  ►<     Forest  Regions  of  Canada 

Tk-1505  ►<     Climates  of  North  America 

Tk-2089  ►<     Helicopter  Canada 

An  exploration  of  the  geography  of  certain  regions  as  well   as  natural   and 
human  resources  can  be  found  in  films  such  as  these: 

The  Ever-Changing  Lowlands     (1966) 

The  Canadian  Shield  -  Saguenay  Region     (1965) 

Terra  Nova     (1963)     -  Newfoundland. 

Change  in  the  Maritimes     (1966) 

The  Baymen     (1965)     -  Newfoundland  fishing  village. 

The  Changing  Wheatbelt     (1966) 

The  Edge  of  the  Barrens     (1963) 

The  North  Has  Changed     (1967) 

The  Accessible  Arctic     (1967) 

Northern  Voyage     (1964) 

Change  In  The  Western  Mountains      (1967) 

Columbia  River 

Ghosts  of  A  River     (1966)     -  Columbia  River  within  british 

Columbia. 

►<    People  of  the  Rock     (1961)     -  Eskimo  confronted  with  white 

society. 
><    People  at  Dipper     (1967)     -  Indians  in  Northern  Saskatchewan. 

The  effects  of  technology  are  more  particularly  illustrated  in  the  follow- 
ing films: 

The  Forest:     Pulp  Logger 

Perpetual  Harvest    -  British  Columbia  Forest. 

The  Miner 

The  Long  Haul  Men 

We  Just  Take  It  All  For  Granted    -  Agriculture. 

Automation  -  What  It  is  and  What  It  Does     (1966) 

Automation  -  The  Next  Revolution 

The  Futurists     (1967)     -  Experts  discuss  the  future. 

Developments  in  economics,  sociology,  medicine,  etc. 

North  Pacific     (1966)     -  Technology  helps  to  protect  Canada's 

salt  water  fishing  resources. 

Bridging  the  Peace     -  Complete  record  of  the  construction  of 

the  new  highway  bridge  at  Peace  River,  Alberta. 

In  One  Day     (1967)     -  Technology  and  weather  forecasting. 


Tk-1938 

►< 

Tk-1730 

►< 

T-1745 

►< 

Tk-2043 

►< 

Tk-1957 

►< 

Tk-1936 

►< 

Tk-1726 

►< 

Tk-2086 

►< 

Tk-2085 

►< 

Tk-1753 

►< 

Tk-2012 

►< 

Tk-1952 

►< 

Tk-2203 

►< 

Tk-1514 

►< 

TK-2083 

►< 

T-1963 

►< 

Tk-2254 

►< 

Tk-1961 

►< 

Tk-2024 

►< 

Tk-1985 

►< 

Tk-1944 

►< 

Tk-2340 

>< 

Tk-2339 

►< 

Tk-2079 

►< 

Tk-2321 

►< 

Tk-2381 

►< 
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PREFIX  NO,        TITLE 

The  consequences  of  regional   disparity  are  illustrated  in  additional   films 
such  as: 

T-2319  *><     Bonnie     -  An   Indian  boy  and  his  encounter  with   the  city. 

Some  attempts  at  solutions  to  regional   disparity  can  be  found  in  the 
following  films: 

Tk-1812  ►<  Technical  Training  in  Canada     -  Wayne  and  Shuster. 

TK-2088  ►<  Northern  Fisherman 

Tk-1962  ►<  Antigonish     -   Cooperative  movement. 

T-2202  ►<  Labrador  Hospital 

VALUE   ISSUE   II     -     POVERTY  AND  AFFLUENCE 

Reasons  for  poverty  are  portrayed  in  some  of  the  films   listed  in  the  previous 
section.     A  few  others  are  suggested  here. 

Tk-1687  ►<     The  Windswept  Isles     -  Magdalen   Islanders 

T-1844  ►<     When  I'm  Old  Enough;   Goodbye      (1962)      -  U.   S.    A. 

T-2334  ►<     Civil  Rights  -  The  North 

T-2143  ►<     The  Drylanders     -  The  hardships   and  triumphs   of  a  homestead 

family  in  Saskatchewan  from  the  early  1900's   through  the 

years  of  the  Great  Depression  of  the  1930' s. 

VALUE   ISSUE   III     -     URBANIZATION 

Some  of  the  reasons  for  urbanization  together  with  the  consequences  are 
brought  out  in  a  number  of  older  films.     However,   if  these   are  examined  in 
the  perspective  of  their  times  they  will   be  found  very  useful. 

T-1384  ►<  The  Living  City      (1953) 

T-1120  ►<  Mr.   Mayor     (1953)     -  Granby,  Quebec 

Tk-1495  ►<!  Brasilia     (1960) 

Tk-1353  ►<  Kitimat  Story     (1957) 

Tk-1733  ►<  Town  for  Tomorrow)     (1964) 

T-1494  ►<  City  of  Gold 

More   recent  films  which  deal  with  some  of  the  problems   and  in  some 
instances  suggest  solutions   include  the  following: 

T- 1 959  ►«     City  Under  Pressure     -  Edmonton 

Tk-2054  ►<     Northeast:     Headquarters  for  a  Nation     -  U.   S.    A. 

Tk-2204  ►«     To  Build  A  Better  City     -  Vancouver 

Tk-1771  ►«     Persistent  Seed       -  A  visual   study  of   the  encounter  of  tne 

city  with  nature 
Tk-2444  ►«     Boomsville     (1968)     -  A  humorous   comment  (cartoon)   on   the 

population  explosion  and  its  effect  on  urbanization  and  pollution 
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PREFIX  NO.        TITLE 

Films  available  from  other  sources  which  would  be  suitable  for  this  section 
(see  Canadian  Source  Book  of  Free  Educational  Materials)'. 


►< 


►< 


►  o 


Mining,  We  Live  In     (Association- Indus  trial  Films.  Noranda 

Mines  Ltd.)  -  The  development  of  a  company  town  in  British 

Columbia. 

Tokyo,  Today  and  Tomorrow     (Association-Industrial  Films. 

Japan  Trade  Centre)     -  The  city  today  and  its  plans  for  1980. 

Tricky  Traffic     (Denmark)     -  How  European  cities   like 

Copenhagen  cope  with  traffic. 


VALUE   ISSUE   IV     -     NATIONAL  UNITY 

There  are  many  excellent  films  which  will  help  to  explain  the  historical 
background  to  Canada's  problem  of  unity.     A  few  are  listed. 

The  Voyageurs 

Habitation  at  Port  Royal 

Colonial  Family  of  New  France 

Wolfe  and  Montcalm 

Lord  Durham 

Louis-Joseph  Papineau 

Georges  Etienne  Cartier 

Louis  Hippolyte  La  Fontaine 

Alexander  Gait 

John  A.   MacDonald 

Room  of  Destiny  -  Charlottetown  Conference 

Vincent  Massey  Part  II    -  Gives  views  on  French-Canadian 

culture  to  Blair  Fraser  in  1961. 

Georges   Vanier 

Vincent  Massey  Part  III     -  Influence  of  the  Crown. 

The  Queen  Opens  Parliament     (1960) 

Canadians  Can  Dance     (1966)     -  Through  ethnic  folk  dances  and 

music  suggests  that  many  cultures  contribute  to  the  Canadian 

fabric. 


Tk-1937 

►< 

T-1438 

►< 

T-1417 

►< 

T-1283 

►< 

T-1445 

►< 

T-1442 

►  < 

T-1521 

►< 

T-1522 

►< 

T-1520 

►< 

T-1518 

►<q 

T-1439 

►< 

T-1449 

►< 

T-1502 

►< 

T-1460 

>A 

T-1515 

►< 

Tk-2076 

►< 

VALUE  ISSUE  V     -     OFFICIAL  LANGUAGES 

Some  of  the  films  mentioned  in  the  section  on  "National  Unity"  would  be 
useful   to  illustrate  problems  associated  with  official   languages.     Certain 
National   Film  Board  films  having  to  do  with  historical  figures  are  available 
from  the  Audio-Visual  Services  Branch  in  French.     See  "Participatory  Government". 


PREFIX  NO.        TITLE 
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VALUE   ISSUE  VI 


PARTICIPATORY  GOVERNMENT 


Films  such  as   the  followinq  tell   of  the  men  who  assisted  in  developing 
Canada's  political  system. 

Lord  Durham 
Louis-Joseph  Papineau 
Joseph  Ha^e 
W.    L.   Mackenzie- 
Robert  Baldwin 
Lord  Elgin 
John  A.   Mac Donald 
Charles  Tupper 
Alexander  Gait 
Georges  Etienne  Cartier 
La  Fontaine- 
Legislative  Profiles     (1969)     -  Functions  of  the  Alberta 
legislature  -  interviews  with  key  members  and  civil  servants 


T-1445 

►<i 

T-1442 

>< 

T-1441 

►  < 

T-1443 

K 

T-1444 

►<J 

T-1446 

►  < 

T-1518 

►  < 

T-1519 

►  < 

T-1520 

►< 

T-1521 

►< 

T-1522 

*< 

T-2447 

►  < 

The  following  films  consider  the  "Office  of  the  Prime  Minister" 


T-2191 
T-2192 
T-2193 


►<i  (1867  -  1896) 
►<  (1896  -  1948) 
►<     (1948  -    1968) 


VALUE   ISSUES  VII,  VIII,   IX     -     EXTERNAL  POLICIES 


Teachers  nay  find  these  useful   as   they  relate  to  specific  questions. 

British  Commonwealth     (1961)     -  Historical. 
The  Commonwealth     (1960)     -  Political. 
Auroral  Rocket     (1964)     -  Black  Brant  Rocket. 
Colombo  Plan- 
Background  to  Berlin     (1966)     -   Reasons  for  NATO. 
Juggernaut     -  Canada's   Colombo  Plan,     Aid  to  India. 
United  States  S  Canada  -  A  Cultural  Region     (1968)      -  Possible 
cultural   areas  of  cultural   and  economic  cooperation  between 
Canada  and  the  U.   S.   A. 


Tk-1640 

►< 

Tk-1641 

►< 

Tk-2092 

►< 

Tk-2153 

►<3 

T-2198 

►  < 

Tk-2345 

►  < 

Tk-2356 

►  < 

DATE  DUE  SLIP 




F255 

rw 

H  G9  A312H  1970 

ALBERTA  DEPT  OF  EDUCATION 

SENIOR  HIGH  SCHOOL  CURRICULUM 

GUIDE 

39830502  CURR  HIST 


-0000  1  7H53077- 


H  69  A3124  1970 

Alberta.  Dept.  of  Education. 

Senior  high  school  curriculum 

gu  i  de 

39830502  CURR  HIST 


CURRICULUM   GUIDE 


For  Reference 


NOT  TO  BE  TAKEN  FROM  THIS  ROOM 

IXCEPT  WITH   LIBRARIAN'S   PER/WSSIO! 


